EXAMPLE OF A THREE-YEAR
PARENT AND COMMUNITY
INVOLVEMENT PLAN

September 2005 to June 2008

VISION: A COMPREHENSIVE PROGRAM
OF SIX TYPES OF INVOLVEMENT

Outline the activities that might help your school improve all six
types of involvement over the next three years. What steps might
your Action Team take in Year 1, Year 2, and Year 3 to improve Par-
enting, Communicating, Volunteering, Learning at Home, Decision
Making, and Collaborating with the Community? (Use this form after
completing “Starting Points: An Inventory of Present Practices” and
before completing the One-Year Action Plan—Form A.)

Source: Epstein, J. L., Coates, L., Salinas, K. C., Sanders, M. G., & Simon, B. S. (1997). School,
family, and community partnerships: Your handbook for action (pp. 126-128, 130-135). Thou-
sand Qaks, CA: Corwin Press. Reprinted by permission.
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Type 1: Parenting

Assist families with parenting skills, family support, understand-
ing child and adolescent development, and setting home conditions
to support learning at each age and grade level. Obtain information
from families to help schools understand children’s strengths, talents,
and needs, and families’ backgrounds, cultures, and goals for their

children.

Vision: What is your Action Team’s broad goal for improving Type 1:
Parenting over the next three years? Parents learning English. Partner
with outreach organizations. Same level of opportunities; for example,
Booster Club. See more Hispanic parents involved.

Which activities might you conduct over three years to reach your
vision for Type 1: Parenting?

Year 1. District leads parent meetings. Parents have opportunities
to share concerns; for example, “Who do I call when child has
missed the bus?” Home wisits. Encourage parents to use primary
language at home—be intentional at a meeting.

Year 2. Establish lines of communication between school district
and community outreach organizations.

Year 3. Pair Hispanic family with non-Hispanic family. Invite
parents to attend events and meetings so they do not have to attend
alone. Invite parents to Booster club.

Type 2: Communicating

Communicate with families about school programs and student
progress using school-to-home and home-to-school communications.
Create two-way channels so that families can easily contact teachers
and administrators.

Vision: What is your Action Team’s broad goal for improving Type 2:
Communicating over the next three years? School-to-home and home-
to-school communications. Continue to employ Spanish-speaking
paraprofessionals. Continue to translate communications.

Which activities might you conduct over three years to reach your
vision for Type 2: Communicating?

Year 1. Home visits. Mid-term phone calls. School newsletters dis-
cussed with high school students.
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Year 2. Report on positive student behaviors. Inform parents of
behavioral concerns. Don’t overlook either because of language
differences.

Year 3. Communicate to parents students’ decisions about classes
at the high school level.

Type 3: Volunteering

Improve recruitment, training, activities, and schedules to
involve families as volunteers and audiences at the school or in other
locations to support students and the school’s programs.

Vision: What is your Action Team’s broad goal for improving Type 3:
Volunteering over the next three years? Increase frequency, numbers,
and variety/types of volunteering in schools.

Which activities might you conduct over three years to reach your
vision for Type 3: Volunteering?

Year 1. Group training for parents who may be interested in vol-
unteering for “teacher help” in areas such as craft preparation, and
so forth.

Year 2. Some type of recognition for the volunteers at a Parent
Night. Parents can be recognized for giving time to attend student
performances, games, assemblies, celebrations, and other events.

Year 3. Parents help collect tickets and hand out programs for stu-
dent performances or games. Contact parents to remind them of
student performances, games, assemblies, celebrations, and other
events.

Type 4: Learning at Home

Involve families with their children in academic learning activi-
ties at home including homework, goal setting, and other curriculum-
related activities and decisions.

Vision: What is your Action Team’s broad goal for improving Type 4:
Learning at Home over the next three years? Get information out to
parents of ELLs and students about curriculum, school-related activities,
and ideas for better involvement of the parents at those activities.

Which activities might you conduct over three years to reach your
vision for Type 4: Learning at Home?
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Year 1. Technology workshop to help parents access Infinite Cam-
pus (and having it appear in Spanish).

Year 2. Continuation of summer learning for ELL students.

Year 3. Formal communication about student homework. Interac-
tive homework that requires students to talk with someone about
something they are learning in class.

Type 5: Decision Making

Include families as participants in school decisions, governance,
and advocacy activities through PTA/PTO, committees, councils,
and other parent organizations. Assist family representatives to
obtain information from and give information to those they
represent.

Vision: What is your Action Team’s broad goal for improving Type 5:
Decision Making over the next three years? Get parents of ELLs more
involved in the school decision-making process.

Which activities might you conduct over three years to reach your
vision for Type 5: Decision Making?

Year 1. Electing/lappointing a liaison/representative for each
school’s PTO for better input from parents of ELLs for school
needs.

Year 2. More education about the history and products of school
PTO:s.

Year 3. Generate a list of parents of ELLs willing to attend PTO.

Type 6: Collaborating with the Community

Coordinate the work and resources of community businesses,
agencies, cultural and civic organizations, and other groups to
strengthen school programs, family practices, and student learning
and development. Enable students, staff, and families to contribute
services to the community.

Vision: What is your Action Team’s broad goal for improving Type 6:
Collaborating with the Community over the next three years? To
increase awareness of parents as to what cultural and educational resources
are available in this community.
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Which activities might you conduct over three years to reach your
vision for Type 6: Collaborating with the Community?

Year 1. Contact the recreation center about what community ser-
vices are already in place for Hispanics. Does anyone speak

Spanish?

Year 2. Collaborate with the community college ESL instructor to
see what community information packets are available.

Year 3. Strengthen relationship between district and college ESL
program. Is there a Spanish social service program guide available?




(ONCLUSION

s we noted in the Introduction, the number of ELLs in the

United States has skyrocketed. For the most part, mainstream
teachers are now responsible for helping these students learn English
and master required academic content. Are teachers prepared, how-
ever, to meet the needs of this special population?

Available data indicate that, for the most part, few mainstream
teachers are prepared to work with ELLs. The 1999-2000 Schools and
Staffing Survey by the U.S. Department of Education (n.d.) indicated
that of the 41.2 percent of teachers who taught ELLs, only 12.5 per-
cent had had eight or more hours of training to do so in the last three
years.

One of the authors of this book, Kathleen Flynn, vividly remem-
bers her early days as a substitute teacher in an urban school district,
where she was frequently placed in a mainstream classroom that
included many ELLs. As a novice teacher, she was still learning how
to teach English-dominant students and had received no training in
how to modify teaching strategies for ELLs. It was a lose-lose situa-
tion—a day in the classroom wasted for the ELLs, and a day of frustra-
tion for Kathleen. She did her best, but inevitably she would leave at

the end of the school day knowing she had not been successful in
reaching the ELLs.
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We wrote this book with Kathleen’s experience fresh in our
minds, hoping that it will help you turn your lessons into win-win
situations for both you and your ELL students. You and all of the stu-
dents in your classroom deserve days filled with rich learning experi-
ences where you, as the teacher, feel confident that you have
modified and adapted your teaching strategies in ways that have
allowed your students to experience success in the classroom and
beyond.
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learning—(continued)
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guage Acquisition (NCELA), 3
The Natural Approach (Krashen &
Terrell), 14
No Child Left Behind Act (NCLB), 5,
22-23,24,114
nonlinguistic representations. See also
graphic organizers
adapting for ELLs, 3643
generalizations from the research on,
.34
identifying similarities and differ-
ences with, 102-103
kinesthetic activities, 39—41
mental pictures, 38
in note taking, 70
summary, 43
symbolic representations, 38, 391, 40f
notes, teacher-prepared, 70, 71-72, 75f
note taking
adapting for ELLs, 70-71
formats, types of, 72f, 73-74f, 75f
generalizations from the research on,
9-10, 69-70

summary, 76

objective setting
adapting for ELLs, 28-31, 29f
generalizations from the research on,
6-7,27-128
language and content integration for,
23-27
purpose of, 22
suminary, 35
organizers. See advance organizers;
graphic organizers

parental involvement
in homework, 78-79
six types of, 113f
three-year plan example, 127-130
pause-prompt-praise strategy, 93
pictographs and pictures, 38, 39f, 40f
practice. See also homework
adapting for ELLs, 85-86
generalizations from the research on,
10-11, 84
purpose of, 83-84
summary, 86
praise, performance and, 92-93
predicting, in reciprocal teaching, 66, 69
preproduction ELLs, and
cooperative learning, 59
effort-achievement rubrics, 88,
89-90f, 91
explicit cues and background knowl-
edge, 47
feedback, 34
generating and testing hypotheses,
96, 98
graphic advance organizers, 42,
53-54
homework, 80, 81-82, 81f
identifying similarities and differ-
ences, 102, 103, 104, 106, 108
keep-delete-substitute strategy, 63,
66
language acquisition stages, 15f
nonlinguistic representations, 37
note taking, 74
practice, 85
praise or recognition, 93, 94
questioning to elicit inferences, 47
reciprocal teaching, 69
setting language objectives, 29-30
skimming strategy, 52
summary frames, 68
teacher-prepared notes, 71
teaching text structure and patterns,
63
Word-MES strategy, 19, 60
Problem-solution frame, 125
professional development, 31

question-answer patterns, 45
questions. See also cues and questions
analytic, 48
to elicit inferences, 47
frame completion
argumentation, 125
conversation, 125

definition, 64
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questions—(continued)
narrative, 124
problem/solution, 125
topic-restriction-illustration, 124
in reciprocal teaching, 66, 68
tiered form for scaffolding, 16,
33-34, 45

Ramirez Report (Ramirez), 16
reasoning, inductive and deductive, 95
recognition
abstract, 92-93
adapting for ELLs, 93-94
concrete symbols of, 93-94
generalizations from the research on,
11, 92-93
pause-prompt-praise strategy, 93
personalized, 93, 94
summary, 94
rubrics
for effort and achievement, 88, 89f
for feedback, 33
student-created, 33

scaffolding, 16, 33-34
Schmucker, Adam, 52
school quality relationship to achieve-
ment, 5
SDAIE (specially designed academic
instruction in English). See instruc-
tion, sheltered
Segal, Berty, 40
self-confidence and language acquisition,
87
senses, using all the, 38. See also kines-
thetic activities, representing knowl-
edge with
Sheltered Instrucrion Observation Pro-
tocol (SIOP), 24-25, 44
sheltering techniques, 24, 49-50
similarities and differences, identifying
adapting for ELLs, 103-109, 104f,
106f, 107f, 108f, 109f
attribute charts for, 104-106, 104f
comparison matrix for, 106, 108f,
110f
forms of, 103
generalizations from the research on,
12, 101-103
summary, 109
tips for facilitating, 102
Venn diagrams in, 106-107, 106f,
107f
skimming, 8, 51-52
Sorte, Eliza, 52

speech emergence ELLs, and
cooperative learning, 60
effort-achievement rubrics, 89-90f,
91
explicit cues and background knowl-
edge, 47
feedback, 35
generating and testing hypotheses,
96-97, 99
graphic advance organizers, 43, 54
homework, 80, 82, 83f
identifying similarities and differ-
ences, 103, 104, 107, 108
keep-delete-substitute strategy, 63,
67
language acquisition stages, 15f
note taking, 75
practice, 85
praise or recognition, 94
questioning to elicit inferences, 47
reciprocal teaching, 69
setting language objectives, 30
skimming strategy, 52
summary frames, 68
teacher-prepared notes, 71
teaching text structure and patterns,
63
Word-MES strategy, 19, 60
story frame, 123-124
student performance. See achievement
summarizing
generalizations from the research on,
9,63
keep-delete-substitute strategy, 63,
66-67
in reciprocal teaching, 65-66, 68—69
rule-based strategy, 63—64
summary, 76
summary frames, 64, 6768, 123-126
Survey, Question, Read, Recite, and
Review (SQ3R) strategy, 51-52
symbolic representations of information,

38, 391, 40f

teachers influence on achievement, 5

teaching, reciprocal, 64—65, 68-69

Teaching English Through Action (Segal),
40

Terrell, Tracy, 14, 15, 87

test study guides, 70

text structure and patterns, 63—-65

Thombury, S., 31

topic-restriction-illustration frame, 124

Total Physical Response (TPR), 39-40
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Venn diagrams, 106-107, 106f, 107f

visual representations. See nonlinguistic
representations

vocabulary acquisition, 19-20, 21, See
also Word-MES strategy

vocabulary instruction, 27

Vygotsky, L. S., 16

wait time as questioning strategy, 46
Word-MES strategy, 19-20, 34-35, 60
word walls, 20, 21f

zone of proximal development, 16




